
Elementary Curriculum Map – Music – Third Grade 
 

Unit:   Rhythm  

CTEM:   

Learning Goals:  The students will perform and 
create different rhythms in various time signatures. 
 
Essential Questions/Understandings:  How does 
adding ostinati change a piece of music?  
 
 

Florida Standards/Benchmarks: 
MU.3.S.1.1:  Improvise rhythms or melodies over ostinati 
MU.3.S.3.4:  Match simple aural rhythm patterns in duple and triple 
meter with written patterns. 
MU.3.O.2.1:  Rearrange melodic or rhythmic patterns to generate 
new phrases. 
MU.3.S.2.1:  Identify patterns in songs to aid the development of 
sequencing and memorization skills. 
MAFS.K.12.MP.6:  Attend to precision. 
MAFS.K.12.MP.7:  Look for and make use of structure. 

SBPR Connections:   
Sings a varied repertoire of more 
complex songs with extended 
range and advancing rhythms 
 

Performs a varied repertoire of 
music using advancing rhythms 
and techniques on instruments 
 

Uses more complex language 
when analyzing and describing 
music 

Vocabulary Resources Activities Scale Touchpoints/Assessment 

Ostinato 
Meter 
2/4 Time Signature 
4/4 Time Signature  
¾ Time Signature 
Waltz 
Dotted Half Note 
Half Rests 
Whole Rests 

South African Music 
 
Nutcracker “Waltz of the 
Flowers” Listening maps 
 

 

Spotlight on Music 
Unit 6, Lesson 1, p. 206 
(body percussion ostinato, 
Orff ostinato, create your 
own melodic ostinato) 
“The Ballad of the Bedbugs 
and the Beetles” 
 
Unit 1, Lesson 8, p. 34 
(triple meter, rhythmic 
ostinato) 
“Hey, Motswala” (in Angel) 
 
“Dippy Do” 
Hand clap song 
 
 
 
 

 4: I can consistently and accurately 
perform aural and/or written rhythms. 
I can compose a rhythm. 
3:  I can consistently and accurately 
perform aural and/or written rhythms. 
2: I can perform aural and/or written 
rhythms accurately most of the time. 
1:  I can perform aural and/or written 
rhythms with help. 
0:  I cannot perform aural and/or 
written rhythms even with help yet. 
 
 
 
 

Identifies and performs quarter 
notes, quarter rests, half notes, 
half rests, eighth notes, whole 
notes, whole rests and dotted half 
notes in duple and triple meters 
 
Play layered ostinati, using proper 
instrumental technique, on 
pitched and unpitched 
instruments 

 

 

 

Music is H.O.T. (Higher Order Thinking)  Analysis –  

 

 

 



Elementary Curriculum Map – Music – Third Grade 
 

Unit:   Melody  

CTEM:   

Learning Goal:  The student will aurally 
recognize and produce specific tones 
(vocally/instrumental)  and be able to identify  
pitches on the staff 
 
Essential Questions/Understandings:  How 
does the musical score show us the melody? 
 

Florida Standards/Benchmarks: 
MU.3.S.3.3:  Sing simple la-sol-mi-re-do patterns at sight. 
MU.3.H.1.3:  Identify timbre(s) in music from a variety of cultures. 
MU.3.O.2.1:  Rearrange melodic or rhythmic patterns to generate new 
phrases. 
MU.3.S.2.1: Identify patterns in songs to aid the development of sequencing 
and memorization skills. 
LAFS.3.SL.1.2:  Determine the main ideas and supporting details of a text read 
aloud or information presented in diverse media and formats, including 
visually quantitatively, and orally. 
MAFS.K12.MP.5: Use appropriate tools strategically 
MAFS.K12.MP.6:  Attend to precision 
MAFS.K12.MP.7:  Look for and make use of structure. 

SBPR Connections: 
Sings a varied repertoire of 
more complex songs with 
extended range and 
advancing rhythms 
 

Performs a varied repertoire 
of music using advancing 
rhythms and techniques on 
instruments 
 

Uses more complex language 
when analyzing and 
describing music 

Vocabulary Resources Suggested Activities Scale Touchpoints/Assessment 

Ascending  
Descending 
Repeated Tones 
Step 
Skip (Leap) 
Staff 
Treble Clef 
D. C. al Fine (D. S.) 
Repeat Sign 
Lines 
Space 
Do 
Re  
Mi 
So 
La  
High Do 
 

Activities for “In The 
Tall, Tall Grass” 
 

BYOD: 

 Identification of 
notes  Students can 
practice identifying 
the notes on the 
staff  

“In the Tall, Tall Grass” 
by Denise Fleming 
(book) rhythm and 
melody connections of 
the sounds of the 
animals.  
 
“Sweet Potatoes” 
SOM/3 p. 16 (Creole 
folksong) 
 
Recorder Lessons: 
SOM/3 recorder 
supplement book 

 
“The Happy Wanderer” 
SOM/3 p. 18  

 4: I can consistently identify melodic direction both 
visually and aurally and perform melodies with my 
voice or an instrument.  I can compose a melody. 
3:  I can consistently identify melodic direction both 
visually and aurally and perform melodies with my 
voice or an instrument. 
2: I can identify melodic direction both visually and 
aurally and perform melodies with my voice or an 
instrument most of the time. 
1:  I can identify melodic direction both visually and 
aurally and perform melodies with my voice or an 
instrument some of the time with help. 
0:  I cannot yet identify melodic direction either 
visually and aurally nor perform melodies with my 
voice or an instrument even with help. 
 

If using recorder and using 
recorder karate, mastering 
each level of difficulty 
 
Performs a culturally diverse 
repertoire of songs  
 

 Music is H.O.T. (Higher Order Thinking)  Analysis –  

 

 

 

http://www.denisefleming.com/pages/activities-talltall.html
http://www.denisefleming.com/pages/activities-talltall.html
http://music.hilliardschools.org/tharp/orchestra/note-reading-practice
http://music.hilliardschools.org/tharp/orchestra/note-reading-practice


Elementary Curriculum Map – Music – Third Grade 
 

Unit:  Harmony  

CTEM:   

Learning Goal:  The student will identify, 
explore and perform harmony. 
 
Essential Questions/Understandings:  
How does a musician use harmony to 
make the music more interesting? 
How does using a major or a minor chord 
change the feeling of the music? 
 

Florida Standards/Benchmarks: 
MU.3.S.1.1:  Improvise rhythms or melodies over ostinati. 
MU.3.S.3.1:  Sing rounds, canons or ostinati in an appropriate range, using head 
voice and maintaining pitch. 
MU.S.3.2:  Play melodies and layered ostinati, using proper instrumental 
technique, on pitched and unpitched instruments. 
MU.3.O.1.1:  Identify, using correct music vocabulary, the elements in a musical 
work. 
MU.3.C.1.4:  Discriminate between unison and two-part singing. 
LAFS.3.SL.1.1: Engage effectively in a range of collaborative discussions (one-on-
one, in groups, and teacher-led) with diverse partners on grade 3 topics and 
texts, building on others’ ideas and expressing their own clearly. 

SBPR Connections: 
Sings a varied repertoire of more 
complex songs with extended 
range and advancing rhythms 
 

Performs a varied repertoire of 
music using advancing rhythms 
and techniques on instruments 
 

Uses more complex language 
when analyzing and describing 
music 

Vocabulary Resources Activities Scale Touchpoints/Assessment 

Canon 
Round 
Chord 
Ostinato 
Unison 
Bordun 
Major 
Minor 
Accompaniment 

Composers:   
 

Mortin Gould p. 193 
CD 9, track 33 
 
 

Lessons:  
Chinese Fishing Song: 
“Wang u ger” SOM3/p. 
190 
(chords/texture/accompa
niment) 
 
“Blow Ye Winds Blow” 
SOM3/p.192  
(accompaniment) 
 
“Four White Horses”  
(Music Connections, grade 
3) 
 
*Boomwacker , Orff, 
recorder accompaniments 
 
 

4: I can consistently identify the presence of 
harmony and independently (without teacher 
direction) perform harmonies through use of 
canons, rounds, and partner songs.  
3:  I can consistently identify the presence of 
harmony and perform harmonies through use of 
canons, rounds, and partner songs in a small group 
setting.  
2: I can consistently identify the presence of 
harmony and perform harmonies through use of 
canons, rounds, and partner songs in a small group 
setting most of the time. 
1:  I can consistently identify the presence of 
harmony and perform harmonies through use of 
canons, rounds, and partner songs in a small group 
setting some of the time with help. 
0:  I cannot yet identify the presence of harmony 
and perform harmonies through use of canons, 
rounds, and partner songs in a small group setting 
even with help. 
 
 

Expressive qualities appropriate 
to the music, using phrasing, 
dynamic contrast, and tempo 
change 
 

Perform consistent tempos with 
others to achieve harmony while 
playing  classroom instruments  
 
Performs five to seven note 
tonal patterns on instruments to 
various simple songs (Melodic 
ostinato) 
 
Develops a simple vocabulary to 
describe what is heard in a 
variety of musical styles 



Elementary Curriculum Map – Music – Third Grade 
 

Unit:   Tone Color  

CTEM:   

Learning Goal:  The student will identify the 
difference between instrumental sounds by 
categorizing them into the correct family. 
 
Essential Questions/Understandings:   
Explain the differences in tone color based on 
scientific principles. 

Florida Standards/Benchmarks: 
MU.3.C.1.3:  Identify families of orchestral and band instruments. 
MU.3.O.1.2:  Identify and describe the musical form of a familiar song. 
MU.3.H.1.3:  Identify timbre(s) in music from a variety of cultures. 
MU.3.H.1.1:  Compare indigenous instruments of specified cultures.  
LAFS.3.SL.1.3: Ask and answer questions about information from a 
speaker, offering appropriate elaboration and detail. 
MAFS.K12.MP.5: Use appropriate tools strategically. 

SBPR Connections 

Performs a varied repertoire of 
music using advancing rhythms 
and techniques on instruments. 
 

Uses more complex language 
when analyzing and describing 
music. 

Vocabulary Resources Activities Scale Touchpoints/Assessment 

Tone Color 
Instrumental and 
vocal  ensembles 
Solo 
Duet 
Trio 
Quartet 
 

Composers:   
Native American Flute 
 
Music News and 
Spotlight on 
Instruments at the end 
of each unit. 

Recorder Lessons: 
Distance from the 
targeted pitch based on 
what is accepted by the 
culture. 
 
Identification of the 
instruments of the various 
families of the orchestra  
 
Listen to instrument and 
vocal excerpts and identify 
sounds from textbook 
 
SOM/5 p.26:  Listening to 
Native American music  
“Athabascan Song” 
 
 
 
 

4: I can consistently and accurately 
differentiate between different families of 
instruments. I can also aurally identify 
specific instruments. 
 3: I can consistently and accurately 
differentiate between different families of 
instruments. 
2: I can consistently and accurately 
differentiate between different families of 
instruments most of the time. 
1: I can consistently and accurately 
differentiate between different families of 
instruments some of the time. 
0: I cannot differentiate between different 
families of instruments yet. 
 

 

Classify instruments according to 
their family. 
 
Name families of instruments 
 
Recognizes that different 
instruments come from different 
parts of the world 

 

 

 

Music is H.O.T. (Higher Order Thinking)  Analysis –  

 

 

 

 

 



Elementary Curriculum Map – Music – Third Grade 
 

Unit:   Expressive Qualities  

CTEM:     

Learning Goal:  The students will learn to 
identify and apply expressive qualities in 
performances. 
 
Essential Questions/Understandings:  
How can music create a mood?  How do 
we sing/play music expressively? How 
does a composer use dynamics, tempo, 
etc. to create a mood? 
 

Florida Standards/Benchmarks: 
MU.3.O.3.1:  Describe how tempo and dynamics can change the mood or emotion of a 
piece of music. 
MU.3.C.1.2:  Respond to a musical work in a variety of ways and compare individual 
interpretations. 
MU.3.O.1.1:  Identify, using correct music vocabulary, the elements in a musical work 
MU.3.C.3.1: Identify musical characteristics and elements within a piece of music when 
describing the value of the work. 
MU.3.H.1.2: Identify significant information about specified composers and one or 
more of their musical works. 
MU.3.H.3.1: Experience and discuss using correct music and other relevant content 
vocabulary similarities in the use of pattern, line and form in music and other teacher-
selected contexts. 
MU.3.F.1.1:  Enhance the meaning of a story or poem by creating a musical 
interpretation using voice, instruments, movement, and/or found sounds. 
MU.3.S.1.2: Create an alternate ending to a familiar song. 

SBPR Connections: 
Sings a varied repertoire 
of more complex songs 
with extended range and 
advancing rhythms 
 

Performs a varied 
repertoire of music using 
advancing rhythms and 
techniques on 
instruments 
 

Uses more complex 
language when analyzing 
and describing music 

Vocabulary Resources Activities Scale Touchpoints 

Legato  
Staccato 
Tempo: 

 Largo 
Dynamics: 

 Piano 

 Forte 
Mood 
Crescendo 
Decrescendo 
Major 
Minor 
 

Composers:    
 
Mussgorsky “Pictures 
from an Exhibition”  
(The old castle) 
 
“Rhapsody in Blue” 
from Fantasia  
 
 
 

Listen to the William Tell 
Overture and create a drawing 
illustrating the mood/emotion 
of the piece. (Flight of the 
Bumblebee or other pieces that 
evoke a mood) 
 
Music K-8:  Major Minor Song 
and video (Moo 
Tubemusic.com  for video) 
 
Listening Map:  “The Clock” 
 
 

4:   4:  I can consistently and accurately identify, describe 
and perform expressive qualities in music.  I can also 
use expressive qualities in my own musical 
composition. 
3: I can consistently and accurately identify, describe 
and perform expressive qualities in music.   
2: I can accurately identify, describe and perform 
expressive qualities in music, most of the time. 
1:  I can accurately identify, describe and perform 
expressive qualities in music, some of the time. 
0: I cannot yet identify, describe and perform 
expressive qualities in music, some of the time, even 
with help.   
 

Hears, describes and 
performs rhythm, 
melody, timbre, texture 
and dynamics as 
expressive qualities in 
music. 
 

 

 

 

Music is H.O.T. (Higher Order Thinking)  Analysis –  “Olympic Fanfare” by John Williams  (conducted by John Williams) 

  Using the vocabulary from this unit, describe this music. 

 What is the mood of this music and how is this mood created? 

 What type of event would this music be used in? 
 

http://youtu.be/ko-lkFo6bx8
http://youtu.be/ko-lkFo6bx8
http://youtu.be/OBaFuPS5Jzs


Elementary Curriculum Map – Music – Third Grade 
 

Unit:   Music Appreciation  

CTEM:   

Learning Goals:  The students will describe music 
and its intent by using music vocabulary. 
 

Essential Questions/Understandings:   
What type of rhythmic patterns do you hear in 
African music? 
 

Are there different instrument choices in the 
creation of music from other cultures? 
 

What is the function of music in other cultures?  
How are they the same among the cultures and 
how are they different? 

Florida Standards/Benchmarks: 
MU.3.H.2.1:  Discuss how music in America was influenced by people and 
events in its history. 
MU.3.C.1.1:  Describe listening skills and how they support appreciation of 
musical works 
MU.3.C.2.1: Evaluate performances of familiar music using teacher-
established criteria. 
MU.3.F.2.1: Identify musicians in the school, community and media. 
MU.3.F.2.2: Describe opportunities for personal music making. 
MU.3.S.3.5: Notate simple rhythmic and melodic patterns using traditional 
notation. 
VA.3.H.1.3: Identify and be respectful of ideas important to individuals, 
groups, or cultures that are reflected in their artworks. 

SBPR Connections: 
Sings a varied repertoire 
of more complex songs 
with extended range and 
advancing rhythms 
 

Performs a varied 
repertoire of music using 
advancing rhythms and 
techniques on instruments 
 

Uses more complex 
language when analyzing 
and describing music 

Vocabulary Resources Activities Scale Touchpoints 

AB, ABA form  
Culture 
Pattern 
Rondo 
Verse 
Refrain 
Rounds 
First and second 
endings 
D. C. al fine 
D. S. al fine 
Coda 
Introduction 
Interlude 

Styles of Music: 
 
African 
Latin  
European 
American folk song 
Jazz 
 

 

“Hey Motswala”  South African 
TE: 34   
 

“Scotland’s Burning” TE: 257 
Scottish folk song (rounds, Orff 
instruments) 
 

“Sweet Potatoes” Creole TE: 16 
 

“La Mar”  Mexican TE 110 
 

“Billy”  American TE 7, 
Children’s clapping game 
 

“I’ve Been Working on the 
Railroad”  American TE C and D 
 

“Jazz Fly” Book 

4: I can consistently and accurately use 
appropriate music vocabulary to describe 
intent and purposes of a piece of music. I 
can also compose a piece of music that 
reflects a teacher-specified intent and/or 
purpose. 
3: I can consistently and accurately use 
appropriate music vocabulary to describe 
intent and purposes of a piece of music. 
2: I can use appropriate music vocabulary 
to describe intent and purposes of a piece 
of music most of the time.   
1: I can use appropriate music vocabulary 
to describe intent and purposes of a piece 
of music some of the time. 
0: I cannot yet use appropriate music 
vocabulary to describe intent and 
purposes of a piece of music, even with 
help.   

Perceives basic forms ( AB, 
ABA) 
 
 

 
Music is H.O.T. (Higher Order Thinking)    

What functions does music serve in other countries/cultures?   

What similarities/differences do you see in patriotic music from other countries? 


